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 It is possible to learn a language in many different ways. One way that is used by many 

people is reading. This is important to remember that if you wish to speak a new 
language, second language, nothing will replace the activity of speaking. However, by 

learning to better use your reading time you may well be able to improve and advance 

your learning of speaking. This research entitled: Investigating the effects of reading 
short stories and the related word lists on reading skill among Iranian EFL learners, 

studied the effects of short story and word lists on reading skill, the research methods is 

experimental and sample of research was divided to two groups of control and 
experimental and give both group the post test and pretest. The data were analyzed by 

SPSS software and results show that th3re is a p[positive relation between reading short 

stories and word lists and reading skill among Iranian EFL learners. 
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INTRODUCTION 

 

It is possible to learn a language in many different ways. One way that is used by many people is reading. 

This is important to remember that if you wish to speak a new language, second language, nothing will replace 

the activity of speaking. However, by learning to better use your reading time you may well be able to improve 

and advance your learning of speaking. So, reading as a central skill of learning in second language can be 

highly effective. Reading skill refers to the specific abilities that enable a person to read with independence and 

interact with the message of a text. Acquiring vocabulary in L2 is rather a difficult and demanding process and 

most of the language learners wish to know which vocabulary learning method or activity is more beneficial or 

even the best one. There are many ways and strategies for learning vocabulary. Among reading materials, 

reading short stories interested by students as amazing works. EFL teachers can develop vocabulary of their 

learners by creating a language rich environment which supports vocabulary acquisition. This can be done by 

providing a range of quality texts which also sustain EFL learners’ interests. In that regard, literary texts and 

short stories in particular can play a very significant role in developing and enriching the vocabulary of EFL 

learners. They present language in a discourse which sociolinguistic aspect of language receives attention. 

Reading short stories is a mixture of entertainment and instruction. It deals with topics and experiences common 

to all human. Reading short stories also help to stimulate students’ curiosity about the target culture and 

language. Reading short Stories stimulate language acquisition by providing contexts for processing and 

interpreting new language .They also supplement the restricted input of the EFL classroom. Therefore, if an EFL 

teacher wishes that his/her students learn vocabulary and be successful in reading, be creative in classes, then 

the best reading materials can be short-stories to make learning easy, independent, motivational, enjoyable and 

memorable. Vocabulary charts or word lists can be very useful in helping students widen their passive and 

active vocabulary based on related word group areas. Typically, students will often learn new vocabulary by 

simply writing lists of new words and then memorize these words by rote. According to Blachowicz and Fisher 

[2], this method provide learners with opportunities to process words by making connections between what they 

already know and what they have learned. Word lists are known as decontextualized activities. The learning of 
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second language vocabulary using lists of word pairs (rote repetition) is a common practice. Although a great 

deal of work has been done on vocabulary learning, Griffin and Harley contend that where the task of second 

language learning is concerned, little work has been done on list learning of new words despite the fact that it is 

one of the most widely-used techniques among learners. Unfortunately, this technique often provides few 

contextual clues.  

 

2-statement of the [problem]: 

Vocabulary refers to the words we must understand and use to communicate effectively. Educators often 

consider four types of vocabulary: listening, speaking, reading, and writing. There is no general agreement 

among vocabulary specialists that it is at the heart of communicative competence [6]. 

Listening vocabulary refers to the words we need to know to understand what we hear. Speaking 

vocabulary consists of the words we use when we speak. Reading vocabulary refers to the words we need to 

know to understand what we read. Writing vocabulary consists of the words we use in writing. Vocabulary plays 

a fundamental role in the reading process, and contributes greatly to a reader's comprehension. A reader cannot 

understand a text without knowing what most of the words mean. Students learn the meanings of most words 

indirectly, through everyday experiences with oral and written language. Other words are learned through 

carefully designed instruction. Zimmerman argues that “the teaching and learning of vocabulary has been 

undervalued in the field of second language acquisition (SLA) throughout its varying stages and up to the 

present day” (p. 5). 

The high correlation in the research literature of word knowledge with reading comprehension indicates that 

if students do not adequately and steadily grow their vocabulary knowledge, reading comprehension will be 

affected. 

 

3. Methodology: 

3.1. Participants: 

The Participants of this study were 60 female students from ALEFBA language institute in Ilam who were 

selected from 90 primary samples. The participants were between the ages of 13 and 18 years old. They were 

enrolled during a spring semester 16 sessions (three sessions each week). All participants were native Persian 

speakers. They were studying English as a foreign language as intermediate learners. The criterion for choosing 

these 60 learners was a homogeneity test with the scores of one standard deviation above and below the mean.  

 

3.2. Materials: 

The materials of this research are some short stories in English language and Related word lists table based 

on acquisition from short stories.  

A list of the 10 unknown words with definitions given in both Persian and English. Also two research 

instruments (Homogeneity test and The Vocabulary Levels Test for pre-test and post-test) were used.  

 

3.3. Instrumentation: 

3.3.1. Homogeneity Test (Michigan Test): 

Before the beginning of the treatment, it was essential to make sure that the participants of the study were 

homogeneous in their proficiency level. For this reason, the results of a standardized test, the Michigan test 

which is administered by the institute were used as a criterion for the homogeneity of the participants.  

 

3.3.2 Pre-test and Post-test (Schmidt's vocabulary tests(2001), Version 2): 

The Vocabulary Levels Test by Norbert Schmitt, Diane Schmitt and Caroline Clapham, (2001) .Two other 

tests were required to assess the changes in developing vocabulary domain among participants. One of them was 

before the treatment (pre-test) and the other after the treatment (post-test). The Vocabulary Levels Test has two 

versions, 1 and 2 which were designed by Norbert Schmitt, Diane Schmitt and Caroline Clapham, (2001) in 

order to revised and expanded the before versions of the Vocabulary Levels Test 

 

4-data analysis: 

Measurement and analysis of quantitative data are standardized and numerical and gives greater objectivity 

to results. [9]. Quantitative analysis of data collection included numerical ratings obtained from two main tests: 

pre-test and post-test on the experimental and control groups of intermediate learners. After the treatment, the 

researcher collected the required data by giving a post- test. Data were analyzed by using the SPSS software 

program. The frequency and percentage of responses were displayed with descriptive statistics like Mean, 

Median, Standard deviation, etc. The two groups were compared with each other in order to test the hypotheses 

of the research. The significant difference between dependent variable across /between groups was so 

meaningful. Based on the test scores the validity of research hypotheses was denied or was accepted. 
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4.1 Statistical Analysis of the Control Group pre-test and post-test: 

 

 
 

Histogram 4.1: Experimental group in post-test: 

 

 

 
 

Histogram 4.2: control group in post-test 

 

Diagrams 4.1 and 4.2 show the data distribution, they also represent data frequency. Scores can be seen on 

horizontal axis and frequency of scores can be seen on vertical axis. Also in the top-right of each histogram 

descriptive statistics can be seen. 
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Histogram 4.3: Experimental group in pre-test 

 

 
 

Histogram 4.4: Control group in pre-test 

 

Diagrams 4.3 and 4.4 show the data distribution in prestest. They also represent data frequency. Scores can 

be seen on horizontal axis and frequency of scores can be seen on vertical axis. Also in the top-right of each 

histogram descriptive statistics can be seen. (Average, Standard deviation, Number of scores).  In order to 

communicate well in a foreign language, students should acquire an adequate number of words and should know 

how to use them accurately and appropriately [17]. 

 

Conclusion: 

The goal of this study was to investigate the relationship between reading short stories and related word 

lists and its effects on Iranian intermediate EFL learners through experimental research. In learning a foreign 

language, vocabulary plays the most significant role. It is one element that links the four skills of speaking, 

listening, reading and writing all together. In order to communicate well in a foreign language, students should 

acquire an adequate number of words and should know how to use them accurately and appropriately [17]. This 

investigation has been carried out to find the effectiveness of reading short stories and related word lists on 

performance of reading in intermediate EFL learners in the development of vocabulary. The first step was to 
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choose the participants of the study with the same language proficiency (intermediate level) who were taught 

English as a foreign language. 

Participants were selected from ALEFBA Institute in ILAM. Before the beginning of the treatment, it was 

essential to make sure that the participants of the study were homogeneous in their proficiency level. For this 

reason, the results of the homogeneity test (Michigan Test) were used as a criterion for homogenizing the 

participants. 

The 60 participants were randomly assigned in to two groups (each consisting of 30 students): one group 

for reading short stories and related word lists (the experimental group), and one group for conventional learning 

(control group). 

A vocabulary test was utilized as a pre-test to check the participant’s vocabulary knowledge. During the 

treatment period, participants in the experimental group focused on reading short stories and related word lists, 

while participants in the control group received reading instructions through traditional methods. 

After the treatment, the same vocabulary test was applied as a post-test to see the probable changes. Data 

were analyzed by using the SPSS software program; the results clearly demonstrated the contribution of reading 

short stories and related word lists to reading skill of Iranian intermediate EFL learners. This research has added 

quantitative support for the effectiveness of reading short stories and related word lists in enhancing reading 

skills among EFL learners. Specifically, it has shown that vocabulary learning activities based on reading 

supplementary material were more effective than traditional approaches that used as input. The findings of this 

study expanded the work of previous researchers in the area of vocabulary acquisition. According to results 

section, there are significant differences in the performance of the participants in the first group (Reading short 

stories and related word lists/Experimental group) compared to that of the participants in the second group 

(Traditional Reading / Control Group). Students did make significant gains, and simple attention-getting devices 

such as underlining and highlighting seemed to greatly enhance the chance that a given word would be learned. 

Over longer periods of time, reading short stories and related word lists approaches as extensive reading do 

indeed seem to be effective in increasing learner’s kill in reading. 
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